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INTRODUCTION

....................................................................................................................................................................................

IN order to increase wellbeing in children, it requires being with them in a systemic
attentive, mindful, and loving way, which means to be fully present and to include par-
ents, teachers, families, and the field, helping them to express their own identity, auton-
omously, initially in a non-verbal and later in a verbal way. Those working towards the
wellbeing of children often need to understand that the body (e.g. senses and feelings) is
the greatest thinking organ for children who feel the world through their bodies (Stueck
2010). Such physical experiences are often associated with play that can make a contri-
bution to the child’s sense of wellbeing, as argued by Krenz (2009), and with dance, that
may enable a child to express instincts, needs, and feelings in connection with others
(Stueck et al. 2010). Moreover, a sense of wellbeing in children can be enhanced through:

« The presence and the love of adults; for example, wellbeing can increase the
development of self-awareness in children (Maturana and Verden-Zgller 2010;
Stueck 2010).
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» Arelaxed, healthy environment; such an environment can increase empathic con-
nections and self-efficacy (Stueck 2010).

« Empathic links to others and nature; for example, acquiring implicit and explicit
knowledge can take place through such links (Stueck 2010; Stueck, Schoppe
etal. 2013).

Within the Masterplan of Healthy Education developed by Stueck (2013a), the first three
important steps that are recommended (Steps 1-3) are relational and affective. Step 1
involves raising awareness regarding the importance of being with children without
any theoretical background, method, or aim, to focus intention. The next step, Step 2
(relaxation), is done by evidence-based programmes with elements of yoga for child-
ren (Stueck 1997, 2000, 2008). Further, verbal and non-verbal aspects of the work are
integrated in Step 3 of the MasterPlan of Healthy Education, showing a systematic inte-
grated approach as its overarching method. They are defined as essential steps towards
establishing relationships, and are used among other methods (e.g. yoga, mindfulness)
and dance practices (e.g. Biodanza for children, teachers, and parents) as a way of devel-
oping presence, relaxation, and empathy. Empathy is based on love, presence, and relax-
ation, and is the basis of wellbeing as a biological, affective, cognitive, and behavioural
connection with oneself, between a child and their teacher or parents (Stueck 2015), and
also towards nature. For empathy to take place there is a need for trust, autonomy, an
interest in others, and the giving up of the desire to control or to compensate one’s own
discomfort states. ,

Steps 4-7 of the MasterPlan of Healthy Education involve more reflexive abilities
concerning the content of educational performance of teachers, parents, and their
institutions. They are rational-analytical steps, such as supervision, development of
educational abilities, educational concepts, and addressing practical issues (e.g. number
of teachers and children in the classroom, payment of teachers, teaching material).

Within this context, several evidence-based Biodanza programmes (Figure 4.1) have
been developed and evaluated at the University of Leipzig (1998-2012), the University of
Applied Sciences Saxony (DPFA), and the Institute of Biodanza Research Leipzig (IBR/
BIOnet research network! since 2012), and used since 1998 in the practice (Stueck and

TANZPRO

Biodanza®
~ for Chibdron

~ BIODANZA
~ AQUATICA

FIGURE 4.1. Examples of evidence-based Biodanza programmes (Logos). (Credit: M Stueck.)
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Villegas 2008). They are called TANZPRO-Biodanza (TANZ, German for Dance; PRO,
evidence-based programmes with Biodanza), mostly with ten sessions informed by evi-
dence deriving from scientific studies. For each programme there is a logo, a handbook
for ‘train the trainer approach, and scientific publications (see <http://www.bionet.
name>). TANZRPRO Biodanza is the synonym for a structured Biodanza programme,
mostly with ten sessions informed by evidence deriving from scientific studies (OUT).

Until now there have been a number of different evidence-based Biodanza versions:*
for adults (e.g. teachers, parents), for elderly people (evidence-based Biodanza pro-
gram for seniors), in water (Biodanza programme for reparentalization: BIODANZA-
Aquatica), and for children (TANZPRO-Biodanza for children) to increase empathy
and wellbeing with themselves, with others, and with nature. Biodanza, as an integrative
approach, was tested in German schools and kindergartens (Stueck 2003, 2004, 2011;
Stueck, Villegas, et. al. 2007, 2008, 2009). In this chapter we will introduce the scientific
basis of studies on Biodanza—a method of dance developed by Toro (2010). We will see
dance as relating to the movement of life, and focus especially on work relating to child-
ren and adults.

Biodanza: Theory and Empirical Research

Dance is a deep movement arising from the most unfathomable depths of human
beings; as the founder of the discipline Ronaldo Toro (2010) called it, this form of dance
has to do with the movement of life. The name Biodanza makes these references: bios
means ‘life’ and danza (Spanish) means ‘dance, and his aim was for people to learn how
to live well and happily together and how everyone can express its identity by dancing.
Thus, Biodanza encourages movement that is full of meaning, because it expresses true
feelings or emotions, its own identity, and is based on the development of nurturing rela-
tionships in the dances, while supporting personal integration. It works with four pow-
erful factors: music, movement, emotion, and group. It is a technique that takes place in
the here and now (Spanish: Vivencia) engaging with auto-regulation, self-organization,
and affective integration. It means that everything that you dance or do should be con-
nected with the feeling to yourself, with others, and with nature.

The theory of Biodanza is based on the concept of human integration on a personal,
interpersonal, and transcendental or transpersonal level. The impact of Biodanza-
Vivencias penetrates deeply on the central nervous system, immune system, and hor-
monal system. Toro (2010) has stated that ‘Biodanza is not about peace of mind . .. it
is about intensity of living, and he assumed that there was an association between peo-
ple being optimistic, happy, and healthy, as various research approaches have shown
(see, for example, the Positive Psychology approach of Seligman 2004). In order to
achieve this he created Biodanza—a system of dances which consist of five Lines of
Experience, as he called them. These were Vitality, Affectivity, Sexuality, Transcendence,
and Creativity. In the 1990s, Marcus Stueck, Alejandra Villegas (coordinators and pio-
neers of the Biodanza research worldwide; see Institute of Biodanza Research Leipzig,
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Villegas 2008). In the first journal of the research network BIOnet (AIt/BTOdaI'.D: Llz=
Science®), almost all doctoral theses on the subject are reported, these having be==
completed in different parts of the world: the first qualitative and quantitative emg ’_,—
cal PhD studies of Pereira (2005) with elderly people, Villegas (2006) at the Univer

of Leipzig with ‘normal neurotics, and participants with psychopathology, show r:i z
clear effect of Biodanza classes on wellbeing and life satisfaction increasing optimism.
Stueck’s (2007) first professorial dissertation (for a second PhD at German universitiss.
one criterion to gain full professorship, called ‘Habilitation’) highlighted the effects oz
Biodanza on teachers coping with negative frame conditions in schools. If the frame
condition in institutions is poor, then teachers have a tendency to display the behav-
iour pattern of ‘withdrawing from work’ (Schaarschmidt 2006) increasingly, which
means withdrawing from interaction with children. This emphasizes the importance
of looking further to dance intervention focusing on skills, supervision, concept, and
improvement of conditions. The study of Stueck (2007) could demonstrate the benefits
of Biodanza for teachers’ non-verbal communication skills and stress reduction. Some
research studies conclude that Biodanza appears to have an effect on the physiological
(Stueck et al. 2007), psychological (Stueck 2007; Villegas 2008), and immunological sys-
tems (Stueck et al. 2009). In light of these possibilities, Biodanza can have an impact on
more than emotional expression. It has also been argued that it enhances integration
between thinking, feeling, and acting, thus inducing harmony, unity, fluidity, pleasure,
and plenitude. These can be shown by the changes in different psychological variables
(higher optimism, relaxation, self-efficacy, the abilities to love, and feelings of empathy)
(Villegas 2006; Stueck 2007; Villegas 2008; Stueck 2008; Stueck 2012). In these studies,
it was found that Biodanza increased potential counterbalances to the excessive nega-
tive impact on the system of stress, anxiety, depression, and the sublimation of instinct,
and of turning self-expression into ‘more culturally acceptable’ behayjgy. Studies have




EVIDENCE-BASED BIODANZA PROGRAMMES FOR CHILDREN 81

been carried out in Germany and Argentina with adults (teachers, psychiatric patients,
employees, and elderlies; Fidora, Mader, and Stueck 2008) and children (Stueck, et al.
2008; Stueck and Villegas 2012). Also, a study about the efficacy of Biodanza for treat-
ing women with fibromyalgia (FM) shows improvements in pain, body composition,
and FM impact in female patients (Carbonell-Baeza et al. 2010). The results of many
studies (Stueck and Villegas 2008) argued for the cross-cultural effects of Biodanza on
the reduction of psychosomatic symptoms, a more optimistic view of life and future,
and a reduction of stress and hypersensitivity (Balzer and Stueck 2008). (For a list of all
Biodanza research, see Stueck and Villegas 2016; <http://www.bionet.name>; <http://
www.biodanza.org>.)

EVIDENCE-BASED BIODANZA PROGRAMMES
AS LIFE-FOCUSED APPROACHES
FOR CHILDREN

....................................................................................................................................................................................

Evidence-based Biodanza programmes for children were developed within the theo-
retical model of the School of Empathy (SOE) (developed by Stueck 2013b), which
consisted of both non-verbal and verbal aspects. It is understood that within the con-
text of educational institutions, working with dance needs to be part of a larger’ meth-
odological and anthropological theoretical conceptualization, which needs to be
evidence-based through scientific research while retaining a life-focused quality. As a
life-focused approach, Biodanza for children involves the connection with oneself, with
others, and with natural elements as central aspects (biocentric approach; Toro 2010).
It has been adapted from Rolando Toros system, which was used for adults by Cecilia
Luzzi in Chile in the 1980s. For children, it is based on dances along four of the Lines
of Experience: Vitality, Affectivity, Creativity, and Transcendence. The fifth Line of
Experience (Sexuality) is excluded when Biodanza is used for children. In 2007, Stueck,
Villegas, and others (Thinschmidt et al. 2012) undertook a four-year project for the
German Ministry of Health and Education (Healthy Life Styles in Education, Technical
University Dresden, Leipzig University, Department of Health for North Saxony). This
was the first research worldwide on Biodanza with children. Stueck, Villegas and others
adapted this method for work in institutions by developing evidence-based Biodanza
programmes for kindergarten children and schoolchildren (Stueck and Villegas
2009; Stueck et al. 2010), based on the non-verbal aspects of the work as developed in
the School of Empathy by Stueck (2013b). There is a verbal and non-verbal part. The
Biodanza content as the non-verbal part of the School of Empathy uses TANZPRO-
Biodanza for children and adults/parents (an evidence-based Biodanza programme
based on the Biodanza model of Rolando Toro and the Biodanza-for-children work
of Cecilia Luzzi). The verbal part of the School of Empathy is the evidence-based pro-
gramme ‘Respectful Communication’ (Language of Life/way from the body to head)






